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Abstract: 

Observations for EDTP 635 were completed at Anonymous School (ANONSCHOOL), 

part of the Baltimore County Public School System. ANONSCHOOL is a magnet school, and as 

such has competitive enrollment. ANONSCHOOL was a recipient of the Blue Ribbon Schools 

award in 2014. Total school enrollment is 890 students with a diversity breakdown as shown in 

Figure 1. Due to the wide area of schools that it draws from there is significant ethnic diversity. 

Many parents are non-English speaking and students are 1st generation American Citizens across 

a wide range of socio-economic backgrounds. According to my interviews there is a 40% rate of 

free/reduced lunch (Interviews, Appendix C). My interest in this school was the inclusion of 

environmental science and technology programs as I have my B.Sc. in Environmental Science. I 

observed two different inclusive classroom teachers: Mrs. Kimberly TeacherA, who taught 9th 

grade Ecology and Biology, and TeacherB, who taught 10th grade Zoology. I also observed the 

self-contained CALS classroom co-taught by TeacherC and TeacherD. CALS, which stands for 

Communication and Learning Support serves students that range in age from 5 to 21 and 

contains students with significant disabilities (low functioning) within the autistic spectrum. The 

CALS classroom I observed had students that ranged in age from 15 to 21.    
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This report is broken into three major sections as follows:  

I. Inclusive Classrooms  

a. Analysis of Process of Instruction Observations 

b. Analysis of Classroom Environment Observations 

II. Self-Contained Classroom 

a. Observations 

III. Final Thoughts 

 

The decision to format this observation report in discrete sections was based on the need to 
show the drastic differences between TeacherA and TeacherB’s classrooms. It also allowed 
me to highlight the uniqueness of the CALS self-contained classroom. Teacher interviews are 
incorporated into my final thoughts with the actual interviews located in appendix C. 

A final side note section is included as an addendum to the report. I felt the material did not 
fit cohesively within the rest of the observation.  
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I. Inclusive Classrooms 

 Both observed inclusive teachers had significantly different approaches to instruction 

methodology and classroom environment. I broke down the key components of the Process of 

Instruction (Table 1) and the Classroom Climate (Table 2). Both tables can be located under 

Appendix B. The major differences for each section are highlighted in bold. Before I began my 

classrooms observations I perceived differences between the overt dispositions of the two 

teachers. Having met both of these teachers and spoken with them prior to observations I 

hypothesized that there would be significant variance in their classroom environments and their 

processes of instruction. My interactions with TeacherA were professional and inviting. She 

established a schedule and setup the observation days for herself, as well as TeacherB and 

TeacherC. She remained in continuous communication with me prior to my arrival. With such a 

short period of the school year remaining, she insured the successful completion of my 

observations. TeacherA was extremely extroverted and went out of her way to educate me and 

interact with me about my experiences and teaching in general. She was warm and approachable 

and presented with a confident and calm disposition. TeacherB, on the other hand, was very 

distant and aloof, both in emails and in actual conversation. TeacherB was quite introverted and 

was uninterested in sharing his opinions on teaching methodology. In his interactions with me 

his demeanor was distant. My perception was that he would not be in control of the room. Prior 

to my observations I concluded that the relationships of these teachers to their students as well as 

their classroom management would be drastically different. 
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a. Analysis of Process of Instruction Observations (Table 1) 

From the moment that students entered the room the atmosphere in both classes had a 

different tone. Students in TeacherA’s class came in quietly, were greeted by the teacher, sat in 

their assigned seats, and conversed quietly. In contrast, students in TeacherB’s class entered with 

rowdy behavior, sat where they chose, and had little acknowledgement from the teacher. Both 

teachers started with daily warmups but while TeacherA engaged the entire classroom, TeacherB 

only called on single students. As TeacherA was reviewing for an exam no new material being 

covered so there was no bridge into new learning. TeacherB questioned students to think about 

their own experiences and relate how they might apply to the lesson at hand. 

 Both teachers outlined daily goals and reviewed upcoming assignments, but TeacherA 

chose to provide review worksheets on past learned material. As before, only TeacherA involved 

the classroom as a whole when answering questions. TeacherA was also observed motivating her 

students to achieve during the lesson while TeacherB did not offer any encouragement.  

 The major difference in teaching strategy for enacting lesson development was that 

TeacherA tied information into test requirements. She also had students work individually on 

assignments and then provided them with group time as a reward for successful completion of 

the individual assignment. TeacherB did not control how students completed their assignment 

and allowed them to form their own groups or work individually. Both teachers used time 

management methods, though only TeacherA announced definitive changes in task. 

 As Table 1 shows, technology was available and utilized by both instructors. The major 

difference was cellphones or the classroom PC were optional methods of research for 



FIELD OBSERVATION REPORT  6 

TeacherA’s class while TeacherB required students to use their cell phones as the classroom PC 

was being utilized by him for his lesson overview and timer. 

 Assessment strategies for both instructors were also different as highlighted in Table 1. 

Overall both teachers had a good balance of qualitative and quantitative assessment. It is 

important to note that Biology is a CORE class and students must take the High School 

Assessment standardized test while Zoology is an elective and has no standardized testing. 

 Both teachers announced the end of the lesson with the only difference being the method 

of instruction. While TeacherA told her students to return to their seats TeacherB casually asked 

them too and then didn’t correct those that ignored him. 

 As shown in Table 1 only TeacherA had a distinct “end” to her lesson that was 

observable as a different segment of teaching. She took open questions from the classroom, 

engaged the entire class in response, and gave an overview of upcoming work. Her conclusion 

finished before the bell and she took the time to wish her students well and give them a 

valediction. The only way I knew that class was over with TeacherB was hearing the bell ring 

and watching students rush out. 

 Both teachers utilized constructivist and direct methodology in their teaching strategies. 

Snowman recommends combining direct and strategy instruction to increase effectiveness in 

teaching (2011, p. 206). I found that TeacherA had a fairly balanced mix of explicit and 

cognitive instruction (Snowman, 2011, pp. 448-451, 453-457). Through the use of guided 

learning she was able to seamlessly switch from direct lecture mode where she was the center of 

the classroom to a collaborative role where students became the center of the classroom (2011, p. 

462). During these tasks all the students were involved as opposed to individual students in 
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TeacherB’s class. TeacherA’s approach was more successful at allowing all students to 

participate which is an important aspect when transitioning into group learning assignments. 

Studies have proven that cooperative groups are more effective when all students are engaged 

("Cop. & Col. Learning," 2004).  

For all students, regardless of capability, high schools interactions play a large role in the 

development of self-identity (Rich & Schachter, 2012). In the classroom these interactions are 

generally seen during collaborative work. Levine argues that teachers should be “splitters not 

lumpers”, in other words they should seek to promote heterogeneous grouping (Levine, 2002, p. 

47). This promotes interdependence, accountability, and friendly competition within the 

classroom and is one of the most important aspects of cooperative learning (Snowman, 2011, pp. 

472-473). TeacherA starts the beginning of the year with assigned random seating. After the first 

and second quarter she rotated the seating around. For the third quarter she allowed students to 

pick their own seats with the stipulation that they had to sit next to someone that they hadn’t 

already sat with and that they weren’t close friends with. The result of these different seating 

assignments was a classroom in which all the students had worked with each other over the year 

and while they may not all have been close friends, they were comfortable and friendly with each 

other. Group based activities were then completed by the students in the vicinity. TeacherB 

utilized no method for group arrangement and allowed students to form their own groups. This 

resulted in some students being alone, some students being in large groups and some students 

being in small groups. From my observations, the groups were not heterogeneously divided. It 

was fairly easy for me to observe common themes for many of the groups that formed. These 

included similar cultures, races, and athletic ability. One of the students who did not group 

suffered from a physical disability and his demeanor towards his classmates was aloof and 
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introverted. Another solo student seemed more focused on completing the assignment and less 

interest in talking or working with other students. Interestingly enough both of these students 

ended up working together by the end of the class. While teachers utilize grouping strategies 

within the classroom for instructional purposes it is important to remember that students already 

form groups on their own outside of the classroom. Without any teacher direction the groups that 

may form will not necessarily be equitable. 

The final process of instruction that I want to reflect on is the implementation of multiple 

intelligence (MI) theory by these teachers. Both instructors utilized a variety of activities and 

projects that allowed students to draw from their different intelligences ("Tap. in. Mult. Int.: 

Imp.," 2004). TeacherA had students generate lists of organism interactions that they were either 

familiar with or observed in their daily lives, the class then responded as to the type of 

interaction presented. TeacherB had students reflect on their daily interactions and observations 

of other students and tie those into animal characteristics. Table 3 depicts a thinking type chart 

that I recorded during TeacherB’s task. This enabled me to realize that TeacherB did incorporate 

a variety of thinking methods within his instruction. Unfortunately, his individual approach to 

the involvement of the students with their unique responses to an otherwise great task limited the 

ability for most students in the classroom to participate and share their perspectives.   

Analysis of Classroom Climate Observations (Table 2) 

Both of these teachers had drastically different classroom environments. This was evident as 

soon as students began to enter the classrooms. TeacherA welcomed her students by name as 

they entered. She had small conversations with many of the students on topics that were non-

school related, and spoke to students who had missed the previous class. TeacherB did not greet 

the students entering and students had to initiate any interaction with him. He appeared to be 
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distracted by something he was reading and did not present approachable body language. As 

shown in Table 2 both teachers had similar methods to define the shift to teaching, however 

TeacherB’s voice never changed tone.  

Both classrooms were setup in a similar fashion as shown in Table 2.  While TeacherA’s 

classroom contained posters that students had submitted for projects, as well as professional 

posters of ecological and biological systems TeacherB had only professional posters on the wall. 

TeacherB did not utilize the blackboard at all and it was covered completely by posters. One of 

the major differences in the classroom materials was the inclusion of live animals in TeacherB’s 

room. Cages and tanks containing bearded dragons, snakes, fish, and frogs were spread around 

the outside of the room.  

Interactions in each classroom were significantly different as shown in Figure 3. 

TeacherA spent much more time interacting with her students, while TeacherB allowed the 

students to interact with each other most of the time. TeacherA chose to end class with a daily 

wrap-up and review, while TeacherB had no defined end of class routine. There was also a 

noticeable difference between the overall feel of the relationships between the teachers and their 

students. TeacherA’s students held her in high regard, treated her with respect, and sought her 

approval. TeacherB’s students spoke to him rudely, had no fear of reprimand, and were 

disruptive to him and their peers. This different atmosphere was also apparent as TeacherB was 

never observed complimenting or encouraging his students to succeed. 
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II. Self-Contained Classroom Observations 

I felt wary and a bit nervous before stepping into the CALS classroom as my experience with 

students with learning disabilities was extremely limited prior to this observation. I expected the 

classroom to be uncomfortable and the instruction to be repetitive and frustrating for me to 

observe. Upon entering the classroom my initial reaction was how high the energy level in the 

room was. TeacherD was leading a unit on Moby Dick. He, along with TeacherC and the other 

adult assistants in the rooms were acting out each scene. I found my own attention transfixed on 

his amazing drawings, depicting the scenes, as well as his use of a variety of voices and 

exaggerated gestures. As each section of the book concluded, students around the room were 

queried with comprehension and recall questions. To my surprise, the students responded 

enthusiastically. Many also came up to the board to circle a right answer. Each time a student 

gave an answer, they were cheered on by their classmates and instructors. One of the most 

incredible things I have witnessed in a classroom was the high-fives given to students by their 

peers. One thing I noticed was the absence of certain students in participation. While it was 

apparent during my visual observations, it became very obvious after I began to complete a 

verbal flow diagram as seen in Figure 4, Appendix A. As shown, the classroom is setup in a U 

shape of single desks allowing the teacher to stand in the middle of the students. In counter 

clockwise from the left, (labeled 1-9) interaction levels decrease. While I assumed that the class 

layout promoted positioning of the teacher in the center of the students, during my interview I 

learned that it also served to isolate the students from one another. This was important as many 

of the CALS students are easily distracted and require personal space. As seen in Figure 4, 

student 1 and 2, while highly responsive to the lesson, are also extremely sensitive to proximity 

and require empty desks to either side. Another interesting trend is the increase in the adult to 
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student ratio as you progress around the class. You can see the synchronicity of this ratio to a 

decrease in classroom response. It was also interesting to note the increase in technology use in 

the classroom. While the inclusive classrooms both contained projectors and computers, they 

were used primarily for displaying information. The projector setup in the CALS classroom was 

used, along with a promethean board, as an interactive part of the lesson for both the teacher and 

the students. The classroom also contained more individual computers for students to use as well 

as assistive devices, which provided auditory and visual stimulus. One student was also using a 

pair of noise-canceling headphones that helped him to concentrate. 

III. Final Thoughts 

I think that adaptability and innovativeness are at the core of what makes an effective 

teacher. During a conversation with TeacherA she told me about her interactions with an autistic 

student in her inclusion biology class. The student could be identified as “twice exceptional” as 

she was autistic (and lacked social filters) but extremely bright (Snowman, 2011, p. 214). The 

most resonating comment she made was "I learned not to fight her, but rather to adapt to her". By 

seeing past the autism and instead embracing the ability, she was able to find ways of creating a 

positive learning environment for this learner. This is a direct example of standard #2 of the 

InTASC standards that states: “The teacher uses understanding of individual differences and 

diverse cultures and communities to ensure inclusive learning environments that enable each 

learner to meet high standards.”(Council of Chief State School Officers, 2011, p. 8). In 

TeacherA’s experience all of her adaptations and IEP planning has been self-directed. She stated 

that “It’s easier to do it yourself since there is not enough time to plan ahead and ask for help.” 

Overall she has found that the easiest method of adapting to a student’s individual needs is to 

lessen the load of work required by them. According to TeacherA, she has been lucky to only 
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have the inclusion of high functioning “twice exceptional” students in her class. This is due to 

the magnet status of the school and the limited and selective enrollment process.  

I found one of the comments made by TeacherA, when she was leading me to the CALS 

room for my observations, very telling. She stated, “I wish I could stay and watch as I’ve always 

been interested in what goes on in here.” In the years that she has been teaching down the hall 

from the CALS classroom she has never had the opportunity to observe. To me, this highlights a 

gap, in what I imagine is most teacher’s experience. Just as both teachers discussed with me the 

benefit found in having someone observe your classroom, so too can active teachers benefit from 

observing a self-contained classroom such as the CALS program. This can also help change the 

perspective of many teachers whom according to TeacherC are “scared of special needs 

students.” She feels that if more teachers were able to interact with, or even observe these 

students, they would find that they are not all that different. Special needs students want the same 

things in life/school environment as all students. They want to learn, they want friends, and they 

want to fit in. “Don’t single them out by treating them as if they are diseased or different. Don’t 

sell them short, challenge them, engage them, and expect that they can succeed just like any 

other student” (Hite, 2014; Matu, 2014).  

I found the time that I spent observing the CALS class to be one of the most personally 

enlightening experiences of my life. While many of the classroom management and pedagogical 

approaches taken by TeacherD and TeacherC are not directly applicable to me, I found many of 

the traditional classroom strategies being used, albeit in a more drastic or simple way. They still 

engaged students in responses to material being taught, they still directed the flow of information 

around the classroom, and they still had high expectations for their students to succeed and learn. 

I also found how receptive and excited TeacherC and TeacherD were to talk not only about their 
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students, but about methods of teaching all students that may be having difficulties. TeacherC 

brought up a very important point that I will remember for the rest of my teaching career. She 

stated, 

“Every student is unique and every student will have their own personal difficulties with 

something you are teaching, while they may not need an IEP or drastic adjustments 

resource and special ed teachers can be a resource for finding successful solutions for 

ALL students as we are experienced in adapting traditional teaching methods to unique 

situations.” (Matu, 2014) 

 Concerning my observations of the inclusive classrooms, overall, I found the classroom 

management and learning strategies utilized by TeacherA to provide a better educational 

environment for her students even though she had a much larger classroom size as compared to 

TeacherB’s class (as seen in Figure 2). The most memorable observation came when she was 

encouraging a student to get a 100 on the final exam. The class was working on a review sheet 

for the final and the teacher had told the students “If you can complete this review sheet, you will 

get an A on the final exam. If not, you need to get a textbook out and look up the answers you 

don’t know.” As she walked around the room she had a brief discussion with one individual 

about his final and said “you came close last time, you only missed a perfect score by 2, you 

should try to get a 100 this time, you can do it, I know you can do it.” She then encouraged the 

student to review the hardest part of the final for him, the nitrogen cycle, from a higher level 

textbook in order to gain a better understanding. This is a textbook example of how student 

development is directly linked to the expectations set by the teacher (Rosenthal & Jacobson, 

1968). After the class, while discussing my observations with TeacherA, she touched on how she 

has found that setting higher expectations for success on her students has resulted in a positive 
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increase on test scores. She has noticed that even students that don’t score well on the first exam, 

at the beginning of the year, always have a noticeable improvement after she takes time to 

discuss their progress, encourage them to try harder, and instills in them the belief that they can 

do well. This shows how “Effective Praise” and reflection on student success can enable students 

to achieve (Snowman, 2011, pp. 383,385). 

My biggest concern during the observations were the dispositions displayed by TeacherB. 

Crawford writes that “Teachers influence student learning and achievement not only through 

explicit instruction but also through covert and subtle messages about their perceptions of 

student abilities.”(Crawford, 2011). With this in mind the classroom environment created by 

TeacherB was not providing, in my opinion, a conducive atmosphere for learning. I observed 

students misbehaving, leaving the classroom, talking during instruction, and playing around. 

None of these behaviors were ever corrected or even acknowledged during my observations. 

While “planned ignoring” is a valid method of behavior modification, the student must be aware 

that his behavior is inappropriate (Snowman, 2011, p. 416). TeacherA has established herself as 

a “warm demander” and as such the classroom environment was pleasant, efficient, and 

enjoyable (2011, p. 415).  

Both classrooms utilized methods of constructivism and direct instruction though I felt 

that TeacherB misunderstood the implementation of constructivism. In his attempt to allow 

“student centered pedagogy” he lost control of his classroom (Weisser, 2005). He must learn to 

balance his teaching methods to increase his effectiveness as a teacher (Snowman, 2011, p. 206). 

I am excited to return to TeacherA’s class this fall and have the chance to observe her teaching in 

action over a variety of lesson types. Crawford states, “the most notable relationship in a 

classroom is that between the teacher and the student” (Crawford, 2011). TeacherA is a 
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wonderful example of the success that can stem from a positive teacher-student relationship and I 

am glad to have found a mentor from which I can begin to model my own pedagogy. 

 Side Note: 

As a result of observing TeacherA’s class during an assessment, I decided it would be 

interesting to conduct a nonverbal assessment of three of her students. I am including this 

discussion separate from the above as I do not feel that it has an appropriate place within the 

formal observation report but rather highlights an interesting personal discovery of my own. 

Before the test started I chose three students whose non-verbal behavior I was going to monitor 

every 2 minutes for 20 minutes. The first student (A) I chose was a female, of Middle 

Eastern/Indian decent. I chose her as she was the only student in the class wearing bright colors. 

She was interactive with other students and sat in the middle of the classroom. The second 

student (B) I selected was an African American female. She was casually dressed in a sweatshirt 

with the hood over her head and appeared sleepy and unhappy. It was this demeanor that made 

me select her as the rest of the classroom was fairly animated. She appeared quiet and self-

contained and while also sitting in the middle of the room did not engage her fellow students. 

The final student (C) I picked was a Caucasian male, dressed fairly casually in a t-shirt with 

fairly unkempt hair. I selected him as he was the first student in the room and the teacher had 

trusted him enough to send him on an errand to the office for her. He appeared disengaged with 

the classroom activity and sleepy after returning from the errand. 

 Table 4, Appendix includes the entire breakdown of my observations over the 20 minute 

period. During this time I watched as all three students exhibited very different behaviors while 

taking the test. I formed a few theories while observing them as follows: Student A, the first to 

finish, seemed confident and stress-free while completing the test, I expected the highest grade of 
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the three. Student B seemed overly tired and appeared to be struggling to keep concentration on 

the test but never lost focus, I expected the second highest score. Student C, who finished at 

nearly the same time as Student B, was constantly focused on anything but the test. Many times I 

observed him not working on it and appearing to struggle with finishing or recalling the 

information. Throughout the period I read his body language as having given up on doing well.  

During discussion with TeacherA I was relating this observation to her and she shared 

with me their grades on this exam (show in Table 4). To my surprise, Student C, whom I 

assumed was the least productive, actually had the highest grade in the class. Student B, who 

seemed to barely be able to function, let alone focus for a test, had the second highest score in 

the class, while student A, whom I assumed had the easiest time on the exam actually scored the 

lowest in the class.  

Finding out how wrong my hypothesis was of the performance of these students made me 

evaluate why I was so off in my observations. I have decided that my biggest mistake was 

thinking I could judge any of these students’ intellect or performance based on outward 

observations. From this new perspective I imagine that the lack of focus I was observing with 

student C was simply him not being challenged enough by the material on the test, while student 

A, may have been a bit oblivious to the incorrectness of her responses or did not take grades as a 

very serious concept. Student C, as TeacherA later informed me, always looked tired and 

stressed, it was her natural demeanor and had no bearing on her school performance. What I 

assumed was her falling asleep and struggling was simply her finding a comfortable body 

position from which to work. Needless to say this is a lesson that I will remember in my own 

classroom as it highlights not only the importance of not judging appearances as well as how 

knowing your students habits, as TeacherA did, can help you from forming the wrong opinions. 
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Appendix A 

 
FIGURE 1. DEMOGRAPHIC DATA FOR ANONSCHOOL (DATA WAREHOUSE, 2013) 

 

FIGURE 2 CLASSROOM GENDER DATA FROM OBSERVATIONS 
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Appendix A 

 

FIGURE 3. CLASSROOM INTERACTION 
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Appendix A 

FIGURE 4 . VERBAL FLOW DIAGRAM AND CLASS LAYOUT 
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Appendix B 

TABLE 1. PROCESS OF INSTRUCTION 

Process 9th Grade Honors Biology (2A) 10th Grade Zoology (4B) 

Warm-Up 

• Students sit in assigned seats 
• Students talk quietly 
• Teacher addresses individuals 
• Warm-up daily journal 

• Students self-organize 
• Students talk loudly 
• Teacher self-absorbed 
• No warm-up journal or 

assignment 
Motivator/Bridge 

 
Review of Prior 

Learning 

• Daily review warmup 
• Teacher directs responses from 

classroom 

• Daily opening assignment 
• Students prompted individually 

for responses 

Motivator/Bridge 
 

Tie new learning 
Into prior knowledge 

• No new information was being 
covered 

• Students queried about own 
experiences and how they apply 

• Observations from day connected 
to lesson 

Motivator/Bridge 
 

State Goals 
State Objectives 

• Daily goals outlined 
• Weekly assignments reviewed 
• Provides review worksheets  
• Engages classroom responses to 

queries about lesson 
• Motivates students to succeed 

during lesson 
• Informs students that if they can 

successfully complete worksheet 
they will pass exam 

• Daily goals outlined 
• Weekly assignments reviewed 
• No review worksheet 
• Engages individual responses to 

queries about lesson 
• No motivation or 

encouragement 
• No review of material for final 

exam 

Developmental Activity 
 

Strategies for enacting 

• Brief overview of class 
• Brief overview of assignment 
• Reminder of information on test 

during instruction 
• Time allotted to work individually 
• Time allotted to work in groups as 

reward for success individual work 

• Brief overview of class 
• Brief overview of assignment 
• No tie-in to assessment 

 
• Time allotted to work in groups 

or individually 

Developmental Activity 
 

Transition 
Management 

• Announcement at intervals of time 
left. 

• Announcement of each new task 

• Goal and time left shown on 
projector. 

• No transition to other tasks 

Technology Integration 
 

How is it used 
 

• Digital projector used throughout 
• Projector used to display active 

lesson information. 
• No use of media on projector 
• Overhead camera used to display 

student work 
• Class PC used for research 
• Cellphones used for research 

• Digital projector used throughout 
• Projector used to display 

objective and timer 
• Projector used to display media 
• No use of overhead camera 

 
• Class PC used to access media 
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• Cellphones used for research 
 

 

Technology Integration 
 

Who uses it 

• Students and teachers use projector 
• Classroom computer used by 

students for research 
• Student cellphones allowed at 

teachers permission for research 

• Only teacher uses projector 
• Classroom computer only used 

by teacher to display media. 
• Student cellphones required by 

teacher for research 

Assessment 
 

Knowledge of learning 

• Daily journals periodically reviewed 
by teacher 

• Classroom call/response during 
lesson 

• Homework review 
• Projects with multiple check-in 

points 
• Student engagement during 

individual/group work 
• Responds to questions asked by 

students 
• Queries classroom based on 

student questions 

• No daily journals 
 

• Individual question/response 
during lesson 

• No homework 
• Projects with multiple check-in 

points 
• No engagement of students 

during work period 
• Responds to questions asked by 

students 
• Does not query classroom based 

on student questions. 

Assessment 
 

Strategies 

• Qualitative quizzes based on daily 
warmups 

• Homework checked for completion 
• Graded in-class and take home 

worksheets. 
• Self-made quizzes based on lesson 

sub-sections 
• No graded final review packet 
• Collaborative and individual 

projects graded by rubric 
• Standardized tests 

 
• No participation grade for review 

class 
• High School Assessment Exam 

• No warmup quizzes 
 

• Homework graded for content 
• Graded in-class and take home 

worksheets. 
• No self-made quizzes 

 
• Graded final review packet 
• Collaborative and individual 

projects that are open-ended 
• Teacher made short-answer and 

multiple choice test. 
• Participation grade for review 

class 
• Subject not on HSA. 

Summary/Closure 
 

Conclusion of Lesson 

• Teacher announces end of lesson 
• Teacher tells students to clean up 

any materials and return to seats 

• Teacher announces end of lesson 
• Teacher asks students return to 

seats 

Summary/Closure 
 

Review of Lesson 

• Has distinct period conclusion after 
end of assignment 

• n/a as assignment review over 
 

• n/a as assignment review over 
• Teacher queries class for questions 

 

• No distinct period conclusion, 
ends with assignment 

• Calls on individuals to state 
answers to assignment 

• Has students debate answers 
• Does not query class for 

questions 
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• Teacher responds to question and 
engages rest of class 

• Teacher gives overview of 
upcoming assignments 

• Teacher reviews homework 
assignment 

• Conclusion of class just before bell 
 

• Teacher wishes students a good day 
and will see them next class. 

• No questions to engage class 
 

• Does not review upcoming 
assignments 

• Does not review homework 
assignment 

• No definitive conclusion before 
bell 

• Does not say goodbye or wish 
students well.  

 

TABLE 2. CLASSROOM CLIMATE 

Classroom Climate 9th Grade Ecology (1A) 10th Grade Zoology (3B) 
Student  

Acknowledgement 
• Warmly greeted by name • No acknowledgement 

Shift to  
Teaching 

• Bell over loudspeaker 
• Louder authoritative voice 
• Daily objectives on board are 

reviewed 
• Daily warm-up journal (or quiz on 

previous warmups) 

• Bell over loudspeaker 
• No change in voice 
• Daily objectives on projector 

screen are read 
• Daily question given with 

countdown timer 
Classroom  

Setup 
• Students face teacher and 

board. 
• Students face teacher and 

board 

Props 
Materials 

Resources 

• Digital projector 
• Classroom PC 
• Overhead camera 
• Professional posters 
• Student posters 
• Biological models/props 
• “Power Words” bulletin board 
• Chalkboard with daily summary 
• Bookshelves with textbooks 
• No cages/animals 

• Digital projector 
• Classroom PC 
• Overhead camera 
• Professional posters 
• No student posters 
• No models/props 
• “Power Words” bulletin board 
• No use of chalkboard 
• No bookshelves/textbooks 
• Cages and tanks with animals 

Desk  
Arrangement 

• Lab desks that seat 2 students 
• 3 rows of desks 
• Grouped 2, 1, 2 
• Straight rows 

• Lab desks that seat 2 students 
• 3 rows of desks 
• Grouped 2, 2, 2 
• Outward curved rows 

Interaction  
Percentage 

• TeacherClass: 60% 
• TeacherGroups: 10% 
• TeacherIndividual: 15% 
• StudentStudent: 15% 

• TeacherClass: 20% 
• TeacherGroups: 10% 
• TeacherIndividual: 10% 
• StudentStudent: 60% 

Regular  
Routines 

• Daily warmup journal entry 
• Homework completion check 
• Class objectives overview 
• Wrap-up during last 10 minutes 

• Daily reflection question 
• No homework check 
• Class objectives overview 
• No wrap-up 
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• Review of upcoming 
homework/assignments 

• No review of upcoming 
homework/assignments 

Classroom  
Relationship 

• Teacher  Student 
o Instruction: Authoritative 
o Behavior: Authoritative 
o Helping: Warm/Friendly 
o Discussion: Warm/Friendly 

• StudentTeacher 
o Instruction: Respectful 
o Casual: Warm/Excited 

 
• StudentStudent 
o Instruction: Polite, Helpful 
o Casual: Friendly, Peer 

• TeacherStudent 
o Instruction: Casual/Aloof 
o Behavior: Joking/Ignorant 
o Helping: Casual/Aloof 
o Discussion: Casual/Aloof 

• Student Teacher 
o Instruction: Demanding 
o Casual: Disrespectful, Peer 

 
• StudentStudent 
o Instruction: Loud, Rude 
o Casual: Friendly, Loud 

Encouragement & 
Expectations 

• Reminds students of upcoming 
assignments 

• Compliments achievement 
• Sets high expectations 
• Encouraged to research own 

answers to questions 
 

• Reminds students of upcoming 
assignments 

• No compliments observed 
• No expectations observed 
• Encouraged to research own 

answers to questions 
 

 

TABLE 3 . THINKING TYPES CHART 

Remembering 
 

Understanding 
 

Applying 
 

Analyzing 
 

Evaluating 
 

Creating 
 

• Had students 
think about 
ways that 
humans acted 
like animals 
during the day. 

• Watched a 
video on lion 
prides and the 
interactions of 
male and 
female lions 
• Then asked 
questions 
based on the 
video they 
watched. 
• Used videos 
to illustrate 
different 
concepts on 
the worksheet 
(swarm 
intelligence) 
 

• After watching 
a video on 
robots that 
swarm, 
managed to 
apply this to 
how ants also 
act without 
central 
commands 
• (Programming 
to the robots = 
genetic 
programming 
to the ant 
genes) 
 

• Completed a 
worksheet 
answering 
questions 
about different 
topics involving 
animal 
behavior and 
how they might 
apply to 
humans 
 

• Discussed 
individual 
student 
responses to 
the questions. 
 

• Second part 
of the 
assignment 
was to create a 
way in which 
these ideas 
could be used 
in society. 
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TABLE 4. NON-VERBAL BEHAVIOR CHART 

Time Description of 
What is Happening 

in Class 

Description of 
Student A’s 
Nonverbal 
Behavior 

Description of 
Student B’s 
Nonverbal 
Behavior 

Description of 
Student C’s 
Nonverbal 
Behavior 

0 Preparing to take a 
test 

• Looking around, 
clearing desk 
• Paying cursory 
attention to teacher 

• Head down  
• Looks tired 
• Body splayed on 
desk  
• Not paying 
attention to teacher 

• Sitting up 
• Shoulders down 
• Following teacher 
with eyes. 

2 Taking the test 
• Focus is 
completely on the 
test 

• Slow to engage 
self in test 

• Engaged in test 
• Looks off into 
distance  

4 Taking the test 

• Focus begins to 
wander 
• Shoulders 
hunched  
• Engaged with 
exam 

• Head down 
• Close to paper 
• Actively engaged 
with the exam 

• Head in hands 
• Seeming to 
struggle with 
content 

6 Taking the test 

• Casual body 
position 
• Engaged in test 

• Casual body 
• Appears tired 
• Engaged in test. 

• Shifting around in 
chair a lot 
• Looking around 
• Not entirely 
focused on test 

8 5% of class 
complete 

• Casually 
completing test. 

• Writing with 
increased vigor 
• Still tired looking. 

• Attention returned 
to test 
• Shifting of papers. 

10 
20% of class 

complete 
 

• Head down 
• High focus on test 

• Head up 
• Looking over test 
• Less writing 

• Looking off into 
space  
• Playing with hands 
• Chewing on pencil 
• Sporadically 
looking at test and 
writing. 

12 45% of class 
complete 

• Shoulders 
hunched 
• Focus on test 
• Appears to be 
going over answers 

• Head sideways on 
desks 
• Glasses off 
• Still writing 

• Head in hand 
• Leaning on desk 
• Twirling pencil 
• Staring at test 

14 
55% of class 

complete 
 

• Finished test 
• High spirits 
• Smiling. 

• Looks exhausted 
• Still writing 
• Looks to be 
struggling to stay 
engaged. 

• Appears distracted 
• Semi-engaged 

16 70% of class 
complete 

• Slow to progress 
to self-work after 
exam. 

• Upright 
• Reviewing test. 

• Hunched over 
• Staring at test 
• Not writing 

18 85% of class 
complete 

• Looking around 
room 
• Not working on 
self-work 

• Finished Exam 
• Moved right into 
self-work 
• Still looks tired. 

• Finished Exam. 
• Looking around 
room,  
• Slouched body 
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• Moved into self-
work 

20 
Teacher walking 
around to view 
students not 

completed test. 

• Casually working 
on self-work 

• Focus on self-work • Distracted 
• Working on self-
work. 

MC Test Scores  • Lowest score in 
class 
• 18/26 

• Second highest in 
class 
• 23/26 

• Highest score in 
Class 
• 22/26 MC 

  



FIELD OBSERVATION REPORT  27 

Appendix C 

Interview Questions: 

1. What is the grade level and age range of students in your class?   
i. TeacherA: 9-12, 14y-18y 
ii. Matu: 5-21y 

2. What strategies do you use to meet the particular needs of adolescents (how do you 
“make sense of” adolescent development)?   

i. TeacherA: Wide variety of strategies 
1. Independent, partner, group, hands-on, multiple ways of conveyance, 

labs, place studies, play-dough (interactive activities).  
2. Questions and answers/traditional.  
3. Teaching varies class to class but not individually in a class. 

ii. TeacherA: Attention span is short, utilize these methods to help with that. Also 
can’t cater to one method that or attention will stay the same. 

iii. Matu: Typically for normal lesson (math/science/reading) we use direct teaching 
however we utilize multiple adults and our teacher to student ratio is nearly 1:1. 
Without being guided on assignments students typically become quickly 
distracted and need to be brought back to the task at hand.  

3. What types of diversity are represented by the students in your class?  How did you 
learn about your students’ diversity 

i. TeacherA: Very diverse school, ethnically, parents are NON ENGLISH, 1st 
generation Americans, range of socio-economics, high free/reduce lunch (40%).  

ii. TeacherA: Observation, student interaction, and some parent interaction. 
iii. Matu: Close contact with parents, though cultural diversity is not a focus in this 

class. 
4. What is the range of academic ability in the class?   

i. TeacherA: Ecology 
1. Standard, Honors, GT (pre-AP) 

ii. TeacherA: Honors Biology 
1. Range of ability since it comes from variety of schools 

iii. Matu: CALS 
1. This is not really applicable, but all our students are capable of learning 

the material we teach. 
5. How are identified special needs students served?  

i. TeacherA: Active special-ed department. Very low special ed population. Can get 
help from resources, Special test times,  

ii. TeacherA: Make accommodations based on students. 
iii. Matu: We have a high ratio of adults to students, and the class provides all the 

resources the students need throughout the day. Multiple stations within the 
classroom allow for students to take breaks from the lesson portion for naps, 
computer interaction, crafts. 

6. What types of accommodations/modifications are made?   
i. TeacherA: Typically the main accommodation I’ve encountered is extended times 

(out of classroom) during their resource period. 
ii. Matu: Again the increase in adult presence in the classroom is a significant factor 

in the ability to educate our students.  
iii. Matu: We use a lot of media and shortened materials that present more basic 

ideas rather than specific facts. 
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7. Who creates the differentiated materials?   
i. TeacherA: Individual teachers, can get help from resources. Easier to do it 

yourself since not enough time to plan ahead and ask for help. Usually easiest to 
lessen the load based on individual ability. 

ii. Matu: I, and TeacherD create most of the coursework that we use with our 
students. We also collaborate with the other two CALS programs within the 
county. 

8. How do you and the regular/special educator work together to plan instruction?   
i. None really. No one in class with you. 
ii. Matu: While I do wish more teachers would come to us for assistance, as 

Kimberly said we don’t have that many students that need exceptional IEP 
development.  

9. How do you and the regular/special educator work together to deliver instruction? 
i. TeacherA: No co-teaching 
ii. Matu: TeacherD and I both work together, we take turns leading the classroom 

while the other helps instruct the adult assistants and students around the room. 
Both of us have different strengths when it comes to certain subjects and we 
have our favorites. 

10. Is there ever any difficulty switching between who is the lead teacher, not only for you 
but for the students as well? 

i. Matu: We are pretty practiced at seamlessly switching our roles, and I don’t think 
we’ve noticed any particular problem with the students adapting throughout the 
day. Because of the amount of hands-on presence from the teaching assistants 
most of our students are used to a variety of adult guidance. 

11. Do you use any particular grouping plans? How were these developed?  
i. TeacherA: As needed per lesson, most of the grouping is based on my 

experience with the students. 
ii. Matu: We don’t group as such, though our classroom is always an open 

communication space. We also have group participation but typically our 
students need coaching to illicit an answer. 

12. Do any students who are not identified with special needs ever need modifications? Are 
they provided?  

i. TeacherA: Yes, students that have injuries occasionally need extra time. 
13. What types of culturally responsive pedagogical approaches do you employ?  

i. TeacherA: Nothing specific other than observed holidays. 
ii. Matu: Our focus is to maintain the idea that our students, while unique, are not 

different or undeserving of anything other students get. While we don’t focus on 
diversity in the sense of race, in some ways our students are more culturally 
different then anyone else in the school. 

14. What kinds of multicultural curricular materials do you use? (e.g., texts that provide 
details on the contributions that various racial groups have made to the content area; 
texts written by members of underrepresented groups and/or that focus on the 
experiences of underrepresented groups; classroom decorations and materials that 
reflect diversity people and their experiences, etc.) 

i. TeacherA: None 
ii. Matu: We don’t’ focus on this 

15. What other approaches do you employ to engage the diversity of experiences that 
students bring to your class?  

i. TeacherA: Students have different viewpoints on discussions, but much of 
science is pretty clear-cut. 

16. How does your content area impact your teaching?  
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i. TeacherA: I prefer to use a lot of hands-on, real life examples. Lots of local field 
trips (on-property) to the stream, forest, meadow etc. 

17. What is your approach to classroom management? 
i. TeacherA: I form a relationship of respect with my students and treat them as I 

would want to be treated. This means that it is usually fairly easy for me to get 
their attention and correct behavioral problems. I also have found ways to 
minimize boredom by changing the pace of a lesson and including a sort of 
reward/release through group work. 

ii. Matu: Through the use of multiple adult assistants we are able to keep a good 
handle on behavior. Because of the nature of our students there is typically a lot 
of noise and activity going on. The most important thing is remaining firm in tone 
without becoming aggressive as our students can either become agitated or shut 
down. 

18. What is your perspective on self-regulated learning? 
i. TeacherA: A lot of lab and project work in Biology and Ecology is self-regulated, I 

teach the concepts and then involve the students in how to apply them. 
ii. Matu: This doesn’t really work 

19. How do standards/standardized testing/the culture of standardization impact your 
teaching? 

i. TeacherA: In Biology, since it is a HSA required course (and CORE) I have a 
very strict set of curriculum and lesson plans to follow that is set down by the 
county. For Ecology, since it is not part of the HAS I am much more free to teach 
and assess how I want too. 

ii. Matu: Doesn’t apply 
20. As a future teacher, what do I need to know about co-teaching with a regular/special 

educator? 
i. TeacherA: It does not happen that often, most schools do not utilize co-teaching. 
ii. Matu: It can be difficult if you and the other teacher don’t get along however the 

situations that involve co-teaching are fairly rare within the county and typically 
only occur in self-contained classrooms. 
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